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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis. 
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
Colham Ferry Elementary

 

Colham Ferry Elementary School is an organization of concerned stakeholders who work together to provide a learning environment which

teaches, guides, and challenges students to achieve to the best of their abilities.

 

Colham Ferry Elementary School is the oldest operating school within the Oconee County School System and is the only county school

located within the Watkinsville city limits.  The school facility, from its opening in 1956 as the E.D. Stroud Combination School, with the task

to meet the educational needs of black children in a rural segregated school system, to its current role as a K-5 elementary school which

seeks to address the educational needs of a predominately white suburban community. The purpose of Colham Ferry Elementary School is

to provide learning experiences which inspire students to excel in academics.

 

CFES focuses on the education of the whole child.  The school provides a positive, educationally focused environment which facilitates

student learning and social development. CFES promotes a variety of character education activities and all grade levels are involved in

service learning projects. CFES faculty and staff have identified characteristics successful students.  We want students to be motivated,

engaged, and able to problem solve. to perform in academic situations.  These characteristics are displayed in the school and discussed with

parents and students to insure a common understanding.   We encourage all students to be MOTIVATED MUSTANGS.

 

Demographic Data

Colham Ferry's current enrollment is five hundred thirty students. During the past three years Colham Ferry has grown by fifteen students.

Four years ago, a major rezoning due to a new elementary school opening, decreased our enrollment by fifty-three students.

 

The CFES student population, K -5, reflects an enrollment of predominately Caucasian students. Since the year 2009, the school population

has been approximately eighty-nine percent Caucasian which reflects the county demographics.  During the past three years, the percentage

of African-American students has declined from seven percent to three percent of the student body and the number of Hispanic students has

increased from two percent to nearly three and a half percent of the student population. Demographic data indicate that the combined

number of African-American, Hispanic, Multi-racial and Asian students, in grades one through five, account for 10.8 percent of the school

enrollment. 23.72 percent of our student population participates in the free and reduced lunch program.  This percentage qualifies Colhm

Ferry Elementary School as a Title I Targeted Assistance School.

 

 

CFES provides a variety of differentiated student support services which include Early Intervention Program, English Language Learners,

Special Education, Title I, and Gifted. Fourteen percent of the school population is served through the Oconee County Special Education

Program in the areas of speech, Other Health Impaired, or specific learning disabilities.

 

 

School Organization and Structure:
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CFES is organized in a kindergarten through fifth grade service delivery structure. The school is comprised of twenty four heterogeneous

homerooms, with an average class size of twenty students. CFES meets state mandated class size requirements at all grade levels with the

exception of kindergarten which has one class above the recommended teacher student ratio. The school faculty is made up of thirty-one

certified teachers, a counselor, a media specialist, an assistant principal and a principal. All teachers meet federal government highly

qualified teacher classification requirements. Over half of CFES teachers have earned degrees at or above the Masters level in the field of

education and two teachers have earned National Board Certification. Teaching experience ranges from two to thirty four years. CFES has

historically experienced a low level of faculty/staff attrition. Faculty attrition has been largely due to retirement and childbirth.  All CFES

teachers also serve on school committees which target issues and concerns in the areas of curriculum, assessment, school

management/organization and professional learning.

 

Twelve paraprofessionals are employed to assist with instructional and classroom duties. A full-time paraprofessional is assigned to each

kindergarten classroom. In first grade, two paraprofessionals are assigned to serve four classrooms.  Grades second through fifth are

assigned one paraprofessional that is assigned to each team of four classes. Although our paraprofessionals are assigned to a certain grade

level, they rotate between other grade levels during instructional time for targeted assistance.

 

One registered nurse maintains the school clinic Monday through Friday. 

 

Community Involvement

CFES emphasizes the importance of community and promotes school/family connections. The CFES Parent Teacher Organization, the

School Council, the CFES volunteer program and the Partners in Education program provide structured opportunities for parent/community

involvement. In collaboration with the Parent Teacher Organization, the school facilitates the development of school/community connections

by sponsoring numerous events and activities at the school. During the 2010-2011 school year the volunteer program logged 2,931 hours of

volunteer service. The Partners in Education program is active in promoting links between the school and local businesses. Thirty-six

businesses are currently listed as CFES Partners in Education. Parent involvement and stakeholder decision making is directly promoted

through the CFES School Council. We use input from the School Council to clarify and address questions and concerns related to CFES and

the Oconee County school district.
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
Purpose: The purpose of Colham Ferry Elementary School is to provide learning experiences which inspire students to excel in academics,

build strong character, and promote citizenship.

CFES Smart Goals 2012: Colham Ferry student achievement SMART (specific, measurable, attainable, relevant, timeframe) goals were

created through analysis of summative student achievement data trends over the past three years. All grade level teams participated in the

examination of trends and the CFES Leadership Team facilitated the creation of the school's SMART goals. The faculty and stakeholders

were given a draft version of the School Improvement Plan and SMART goals to insure all partners gave feedback to improve the creation of

the SMART goals and instructional strategies.

SMART Goal 1- 51% of students in grades 2-5 will meet the individual projected growth target on the Language Arts portion of the MAP

assessment. 2011-2012 Student MAP Performance- 2nd -5th grade 46.6% met the project growth target.

SMART Goal 2 - 20% of 5th grade students will score at level 3 (Exceeds) on the 5th Grade Writing Test. 2011-2012 5th Grade students

scored 10.6% at level 3 (Exceeds).

SMART Goal 3- 10% of students in grades 4-5 will increase from level 1 to level 2 in Math on the CRCT. 2011-2012 3rd grade 12% level 1,

4th Grade 19% scored performance level 1, 5th grade 7% scored level 1 (18 students)

 

CFES School Specific Programs:  For the past two years, faculty and staff have participated in professional learning experiences designed to

facilitate a school wide implementation of the Positive Discipline approach to classroom management.   Positive Discipline emphasizes a

problem solving approach to discipline and peer interaction. The program encourages adult modeling, classroom meetings, development of

communication skills, and student involvement. Our goal is to approach student management issues in ways which facilitate character

development and promote good citizenship.  

 

Response to Intervention:  The Response to Intervention process is used to meet the needs of students who are not being successful in the

school environment.  CFES restructured our RTI process during the 2010-2011 school year.  A process for student interventions and

progress monitoring was created to guide teachers through the process.  The RTI goal is to determine specific skills which need to be

learned and to target those skills. Grade level teacher teams identify students who require support and then develop, implement, and monitor

intervention practices. Interventions are adjusted according to student response. The RTI Committee, composed of grade level teachers,

school counselor, district psychologist, and school administrators, review and recommend further intervention/evaluation strategies for those

students who have not been successful through grade level interventions.

 

Early Intervention Program: The Early Intervention Program is a state program designed to address the academic needs of students who

have scored below the 33rd percentile on a universal achievement screener. Differentiated instruction is provided in reading and math for

those students during a designated grade level instructional extension period.

 

Special Education Program: The Special Education Program follows the continuum of service outlined in the Individuals with Disabilities

Education Act (IDEA). Thirteen percent of our students currently receive special education services. Common Core Curriculum standards are

addressed in student goals and objectives in order to facilitate student progress toward grade level standards.

 

Gifted Program: The PACE (Program for Academic and Creative Enrichment) Program is the designated gifted education program for the
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Oconee County School System. PACE adheres to Department of Education rule 160-4-2-.38 Education Program for Gifted Students.

Fourteen percent of our students receive gifted education services. The resource room delivery model and the cluster group delivery model

are used to provide services. The curriculum is structured around interdisciplinary thematic units which are designed to assist students reach

their potential.

 

Title I Program: The Title I program provides services designed to assist students who are not being academically successful in the school

environment. Student participation is determined through a multiple criteria selection process and twenty percent of our students currently

receive Title I services in reading/language arts and/or mathematics. A variety of research based instructional strategies are used to address

student needs.

 

ESOL Program: The ESOL (English to Speakers of Other Languages) program follows the Georgia Department of Education Rule 160-4-

5.02 and is offered to all limited English proficient students. The program currently serves ten students. Services are provided through pull-

out and push-in instructional delivery models. Instruction targets development of English grammar, vocabulary, communication skills and

academic language development.

 

Counseling:  The CFES counseling program is designed to address student's academic, emotional, safety, relational, and career issues. The

program seeks to facilitate student success by providing a variety of services.  Services include classroom guidance lessons, individual

counseling, group counseling, and coordination of RTI services. Coordination of the school mentoring and volunteer programs as well as

local social service agencies, are also provided by the counseling program.
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
Colham Ferry Elementary School Notable Achievement Accomplishments

 

-	 2012 Title I "Highest Performing" Award

 

-	2012 Oconee System Teacher of the Year- Bill Nelson

 

-	2011 Bronze Award Winner

 

-	3rd  Grade Young Georgia Author State Winner

 

-	Met Adequate Yearly Progress 11 consecutive years

 

-	Title I Distinguished Schools 9 consecutive  years

 

-               2011-2012 4th Place Investwrite National Winner 

 

Colham Ferry Elementary School Areas of Improvement

Colham Ferry Elementary School has increased the number of 3rd through 5th grade students exceeding on the Georgia Criterion

Referenced Competency Test from 2008-2012 in science.  The CRCT data indicates an increase from 42 percent in 2008 to 56 percent in

2012 in the exceeds category in science. 

 

Colham Ferry Elementary School has also decreased the number of students in third through fifth grades at the Does Not Meet level on the

Georgia Criterion Referenced Competency Test from 2009-2012 in Reading and Language Arts.

 

Colham Ferry Elementary School Areas In need of Improvement:

 

The Board of Education website is difficult to navigate. (For example, Special Education information was not readily accessible and hard to

find.) Stakeholders indicate that there is a lack of consistent communication between the Board of Education and the community regarding

decision making procedures.  At the school level, CFES's school council information is not readily available to all stakeholders.

 

The school does not provide sufficient mentoring, coaching, and induction programming for new faculty and staff. The CFES staff has

expressed an interest in more professional learning for all faculty and staff addressing the most current research and practice concerning

critical thinking and student learning styles.

 

Based on the 5th Grade writing test results from 2009-2011 the level of students in the does not meet category is approximately 20 percent.

This is currently the highest level of does not meet on any standardized test that is administered at Colham Ferry Elementary School.  The

writing assessment results also indicate less than 10 percent of students score at the exceeds level on the Georgia 5th grade writing test.  As
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a school we have created a SMART goal to increase the percentage in the exceeds category to 20 percent.  We are also implementing

writing strategies school-wide to decrease the percentage at the does not meet level.

 

Faculty survey responses indicate a need for further professional learning opportunities in the areas of data collection and the administration

and evaluation of assessment instruments. Parent surveys highlighted a need for more effective communication from the school concerning

assessment practices and the use of student performance data.

 

CFES is the oldest operating school building in the system. Clean and healthy environments are not present in all areas of the building. The

school does not have a current technology plan for the future and the technology infrastructure is not fully functioning. Class sizes have

increased but faculty and staff numbers have decreased.

 

Colham Ferry Elementary School Challenges

The challenge that faces Colham Ferry Elementary School over the next three years will be the ability to maintain current materials and

operate the school with a decreased budget.

 

We also know with a decrease in educational funding, our class sizes will not be able stay at the current level.  We expect to see an increase

in class size, which creates challenges such as providing one-on-one and small group instruction.
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
Other Information

 

Writing

Writing instruction is an important part of our school day. Teachers utilize student work samples as guides to determine what needs to be

improved. Students learn to use anchor papers and rubrics to determine what they need to do to move to a higher level of writing.

Conferencing is an important part of our instruction.

 

Math

Mathematics at CFES consists of both a conceptual and hands-on approach. Classroom activities are designed to promote mathematical

reasoning and problem solving. Classrooms also use math journaling to write about math concepts and explain understandings and

misconceptions that might be encounter during a unit.

 

Differentiation

Colham Ferry Elementary School is dedicated to differentiation in every classroom. CFES teachers provide students with different avenues

for acquiring content; processing, constructing, and making sense of ideas. We also develop teaching materials so that all students within a

classroom can learn effectively, regardless of differences in ability.

Motivated Mustangs

 

Colham Ferry Elementary School is dedicated to helping students succeed in all areas. We have begun a school-wide student motivation

program at CFES titled Motivated Mustangs.  Our goal is to help students grow in the areas of problem solving, academics, citizenship, and

character.  We want all students to develop an internal motivation for success from kindergarten to 5th grade.  Our desire is for Colham Ferry

Elementary School students to be lifelong learners and successful in the real world.

 

During pre-planning this year, CFES teachers developed a list of attributes that we believe are essential for students in school and life.  This

resulted in each classroom focusing on developing these key characteristics through instructional practice and peer collaboration.  The

instructional activities are designed to increase responsibility, critical thinking, technology skills, and individual initiative.  Students become

involved in projects, class meetings, group work, individual work, and individual goal setting. 

 

Motivated Mustang Characteristics

Critical Thinking

Technology Savvy

Global Perspective

Strong Communication Skills

Reed Deeply

Write convincingly/ Purposefully

Know/Apply mathematical fundamentals

Persistence
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Good Listener

Focused Learner

Confident/Happy

Respectful

 

CFES Committees

Leadership

Meets first Wednesday

Climate/Service Learning

Meets third Wednesday

Response to Intervention School-Wide Committee

Meets third Wednesday

Data Committee

Meets third Wednesday

Professional Learning Committee

Meets third Wednesday

Media/ Technology Committee

Yearbook Committee

Partners In Education Committee
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Self Assessment 
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Introduction
 
AdvancED's Self Assessment (SA) diagnostic is based on the AdvancED Standards of Quality, which serves as the foundation of the

accreditation and continuous improvement process. The SA is a valuable tool for collaboratively engaging staff members and stakeholders in

purposeful, honest dialogue and reflection to assess the institution's adherence to the Standards, and guide its continuous improvement

efforts. The SA includes the institution's self-ratings of and the evidence cited for each of the indicators, comments that explain the indicator's

ratings and an overall narrative for each Standard. The results of the SA are reviewed by the External Review Team as one essential

component of the preparation process for the institution's External Review.
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Standard 1: Purpose and Direction

 

The school maintains and communicates a purpose and direction that commit to high expectations for learning as well as shared values and

beliefs about teaching and learning.  

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
1.1 The school engages in a

systematic, inclusive, and
comprehensive process to
review, revise, and communicate
a school purpose for student
success.

The school's process for review,
revision, and communication of the
purpose statement is documented. The
process is formalized and implemented
on a regular schedule. The process
includes participation by representatives
from all stakeholder groups. The
purpose statement focuses on student
success.

•Purpose statements -
past and present

•Documentation or
description of the process
for creating the school's
purpose including the role
of stakeholders

•Minutes from meetings
related to development of
the school's purpose

•Survey results

•Examples of
communications to
stakeholders about the
school's purpose (i.e.
website, newsletters,
annual report, student
handbook)

•Communication plan to
stakeholders regarding the
school's purpose

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
1.2 The school's leadership and staff

commit to a culture that is based
on shared values and beliefs
about teaching and learning and
supports challenging, equitable
educational programs and
learning experiences for all
students that include
achievement of learning, thinking,
and life skills.

Commitment to shared values and
beliefs about teaching and learning is
evident in documentation and decision
making. This commitment is regularly
reflected in communication among
leaders and staff. Challenging
educational programs and equitable
learning experiences are implemented
so that all students achieve learning,
thinking, and life skills necessary for
success. Evidence indicates a
commitment to instructional practices
that include active student engagement,
a focus on depth of understanding, and
the application of knowledge and skills.
School leadership and staff share high
expectations for professional practice.

•Survey results

•Agendas and/or minutes
that reference a
commitment to the
components of the
school's statement of
purpose

•The school's statement of
purpose

•See eboards artifacts

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
SACS STANDARD 1 NARRATIVE

AREAS OF STRENGTH:

(1.1)	Documentation supports the statement that CFES faculty engages in periodic review, evaluation and communication of the school's

mission and purpose (1.1C). The CFES Leadership Team revisits mission/purpose goals and statements during an annual leadership retreat

and a formal faculty review has been conducted for the past three years (1.1B).  Parent surveys are administered annually and the school

purpose for student success is communicated in a variety of ways. Students are involved in mission/purpose endeavors through participation

in the Covey Habits of Highly Effective Student activities and the CFES Motivated Mustang initiative (1.1A). CFES mission/purpose

statements and School Improvement Plan goals focus on student success and clearly articulate achievement goals.

 

(1.2)	CFES exhibits a school culture built on a foundation of shared values and educational philosophy. The school strives to provide

challenging and equitable learning experiences designed to facilitate student achievement of "learning, thinking and life skills necessary for

success". CFES provides programs and differentiated instruction designed to support and expand development and learning. Specific

programs include: gifted education, Title 1 targeted assistance, early intervention, special education, speech, and language services, English

for Speakers of Other Languages, school-wide guidance and response to intervention activities.  In addition to specific programs, the school

demonstrates, through instructional practices and rigorous curriculum standards, a commitment to active engagement, depth of

understanding and application of skills and knowledge. Instructional plans document student participation in research, writing projects,

scientific experimentation, math journal writing, novel studies, integrated content lessons, service learning projects and conceptual math

tasks. After school activities which allow students to explore interests are also provided. Within the past three years, CFES has staged

school-wide theatrical productions and provided opportunities for students to participate in a school chorus, the Garden Earth Science Club,

and the Mustang Trotters Running Club.  Review of Parent Survey Open Ended Comments indicated that school culture and environment

are a major strength of the school. (1.2 A - F)

 

Indicator Statement or Question Response Evidence Rating
1.3 The school's leadership

implements a continuous
improvement process that
provides clear direction for
improving conditions that support
student learning.

School leaders implement a
documented, systematic continuous
improvement process for improving
student learning and the conditions that
support learning. All stakeholder groups
are engaged in the process. School
personnel maintain a profile with current
and comprehensive data on student and
school performance. The profile contains
analyses of data used to identify goals
for the improvement of achievement and
instruction that are aligned with the
school's purpose. Improvement goals
have measurable performance targets.
The process includes action planning
that identifies measurable objectives,
strategies, activities, resources, and
timelines for achieving improvement
goals. School leaders hold all school
personnel accountable for and evaluate
the overall quality of the implementation
of all interventions and strategies. The
process is reviewed and evaluated.
Documentation that the process yields
improved student achievement and
instruction is available and
communicated to stakeholders.

•Survey results

•The school continuous
improvement plan

•See eboards artifacts

Level 3
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(1.3)	Review of Annual School Improvement Plans, Leadership Team minutes, grade level meeting records, Class Keys evaluation goals,

school committee minutes and professional learning plans verify that CFES leadership implements a "continuous improvement process that

provides clear directions for improving conditions that support student learning". Student achievement data (MAP, CRCT, ITBS, benchmark

testing, writing assessments and classroom performance) is continuously analyzed and used to plan and adjust instruction. Grade level

teams, individual teachers and school leadership consult achievement data to establish measurable goals and to set accountability

standards. Teacher accountability issues are addressed through Class Keys evaluation procedures and school accountability is measured

through the quality of intervention strategies and improvements in student performance. School improvement activities are reviewed on an

on-going basis and results of CFES School Improvement Plan procedures are evaluated annually. School performance data is shared with

faculty, parents, community and students. (1.3 A-C)

 

ACTIONS TO SUSTAIN AREAS OF STRENGTH:

School mission and purpose are an area of strength. We recognize the importance of school culture to student success and we have

approached issues of purpose and culture in systematic ways which have promoted stakeholder engagement and ownership. In order to

sustain strength in this area, it is necessary that purpose and mission continue to be a primary concern; it is essential that we continue to

actively and collaboratively reflect on our mission; that we analyze school performance and that we address these issues in systematic and

intentional ways.

AREAS IN NEED OF IMPROVEMENT:

Parent survey responses indicated a lack of knowledge of the school purpose/mission process. Review of this indicator revealed that the

school did not have a written format to communicate the process. Lack of written articulation of the purpose/mission process, including

stakeholder involvement and communication, was identified as an area in need of improvement.   

PLANS TO IMPROVE:

Although data indicated a high level of satisfaction for all Standard 1 indicators, examination of parent survey data also revealed that a

significant number of respondents were unsure of school procedures for development and review of school purpose and goals. Upon

examination of school procedures, it became apparent that respondents were unsure of school purpose mission/procedures because the

school did not have a written format to communicate the process.  It is thought that the high degree of satisfaction reported represents

stakeholder trust in the school to approach this issue in a professional and thoughtful manner.  During October of 2012 the CFES Leadership

Team developed and communicated a written process for development and review of school mission/purpose activities. This written

procedure also explicitly articulates parent involvement in the process and establishes stakeholder communication practices. (1.3 A-C)
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Standard 2: Governance and Leadership

 

The school operates under governance and leadership that promote and support student performance and school effectiveness. 

Overall Rating:  3.0 

 

 

 

Indicator Statement or Question Response Evidence Rating
2.1 The governing body establishes

policies and supports practices
that ensure effective
administration of the school.

Policies and practices support the
school's purpose and direction and the
effective operation of the school. Policies
and practices promote effective
instruction and assessment that produce
equitable and challenging learning
experiences for all students. There are
policies and practices regarding
professional growth of all staff. Policies
and practices provide requirements,
direction for, and oversight of fiscal
management.

•Governing body policies,
procedures, and practices

•Communications to
stakeholder about policy
revisions

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
2.2 The governing body operates

responsibly and functions
effectively.

The governing body has a process to
ensure that its decisions and actions are
in accordance with defined roles and
responsibilities, a code of ethics, and
free of conflict of interest. Governing
body members participate in a
systematic, formal professional
development process regarding the roles
and responsibilities of the governing
body and its individual members.  The
governing body complies with all
policies, procedures, laws, and
regulations and functions as a cohesive
unit.

•Assurances, certifications

•Communication plan to
inform all staff on code of
ethics, responsibilities,
conflict of interest

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
2.3 The governing body ensures that

the school leadership has the
autonomy to meet goals for
achievement and instruction and
to manage day-to-day operations
effectively.

The governing body protects, supports,
and respects the autonomy of school
leadership to accomplish goals for
improvement in student learning and
instruction and to manage day-to-day
operations of the school. The governing
body maintains a distinction between its
roles and responsibilities and those of
school leadership.

•Stakeholder input and
feedback

•Survey results regarding
functions of the governing
body

•School improvement plan
developed by the school

•Agendas and minutes of
meetings

•See eboards artifacts

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
SACS STANDARD 2 NARRATIVE

A committee of stakeholders was created to examine Colham Ferry Elementary School's level of

performance for Standard 2 of the SACS review. The goal of the committee was to reach a unanimous

decision on the present level of each Standard 2 indicator.

The committee reviewed and discussed documents, surveys, and other evidence to support the school

"operates under governance and leadership that promote and support student performance and school

effectiveness." Self Assessment Concept Maps to guide the committee in making accurate decisions

were closely utilized. The committee was in agreement that all Standard 2 indicators were ranked at

Level 3.

AREAS OF STRENGTH

Indicator Statement or Question Response Evidence Rating
2.4 Leadership and staff foster a

culture consistent with the
school's purpose and direction.

Leaders and staff align their decisions
and actions toward continuous
improvement to achieve the school's
purpose. They expect all students to be
held to high standards in all courses of
study. All leaders and staff are
collectively accountable for student
learning. School leaders support
innovation, collaboration, shared
leadership, and professional growth. The
culture is characterized by collaboration
and a sense of community.

•Examples of collaboration
and shared leadership

•Survey results

•Examples of decisions in
support of the school's
continuous improvement
plan

•Examples of decisions
aligned with the school's
statement of purpose

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
2.5 Leadership engages stakeholders

effectively in support of the
school's purpose and direction.

Leaders communicate effectively with
appropriate and varied representatives
from stakeholder groups, provide
opportunities for stakeholders to shape
decisions, solicit feedback and respond
to stakeholders, work collaboratively on
school improvement efforts, and provide
and support meaningful leadership roles
for stakeholders. School leaders' efforts
result in measurable, active stakeholder
participation; engagement in the school;
a sense of community; and ownership.

•Minutes from meetings
with stakeholders

•Involvement of
stakeholders in a school
improvement plan

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
2.6 Leadership and staff supervision

and evaluation processes result
in improved professional practice
and student success.

The focus of the criteria and processes
of supervision and evaluation is
improving professional practice and
improving student success. Supervision
and evaluation processes are regularly
implemented. The results of the
supervision and evaluation processes
are used to monitor and effectively
adjust professional practice and improve
student learning.

•Examples of professional
development offerings and
plans tied specifically to
the results from
supervision and evaluation

•See eboards artifacts

Level 3
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(2.1) Board policies indicated the governing body has established policies to support practices that

ensure effective administration of the school. The policies and practices also promote effective

instruction and assessment that produce equitable and challenging learning experiences for all students.

(2.1A, 2.1B, 2.1C, 2.1D, 2.1E)

(2.2) Existing policies and board meeting minutes supported the governing body operates responsibly

and functions effectively, and participates in professional development to further their understanding of

individual and governing body responsibilities. (2.2A, 2.2B, 2.2C)

(2.3)The governing body regularly allows school leadership to have the freedom to develop and

implement goals for achievement, instruction, and daily operations of the school and defines its purpose

and those of school leadership. Parent and teacher surveys indicated a range of 76% to 88% agree the

governing body complies with all policies, procedures, laws and regulations and "maintains a distinction

between its roles and responsibilities of school leadership." Overall evidence strongly supports an

effective operating school board. (2.3A, 2.3B, 2.3C, 2.3D, 2.3E, 2.3F)

(2.4)A review of School Leadership, Superintendent's Advisory Committee, and School

Council meeting minutes, gave evidence that school leadership and staff align decisions and actions

toward continuous improvement to achieve the school's purpose. Expectations are in place to hold all

students to high standards. (2.4A, 2.4B, 2.4C, 2.4D, 2.4E)

(2.5)School leadership provides opportunities to create a sense of community for all stakeholders and

they are provided opportunities to collaborate and efficiently engage in the support of the schools

purpose and direction. (2.5A, 2.5B, 2.5C)

(2.6) Evaluation and supervision processes are also implemented to improve professional methods and

increase student success. In addition, a review of the School Improvement Plan, Professional

Development Plan, and School-Parent-Student Contract supported these findings, as well as survey

results, which showed 83%-96% in agreement. (2.6A, 2.6B, 2.6C, 2.6D, 2.6E)

ACTIONS TO SUSTAIN AREAS OF STRENGTH

In order to sustain growth in our areas of strength in governance and leadership, the committee

recommends continued implementation of policies that guide and promote effective performance of

the school board and school leadership. Practices will be continued and reviewed by leadership team

and staff to engage stakeholders, foster a culture aligned with the school's purpose and direction, and

have supervision and evaluation processes in place to improve professional practice and student

success.

AREAS IN NEED OF IMPROVEMENT

(2.1)Although evidence was present to indicate an effective functioning board, documents to support

monitoring effective instruction and assessment, was not as evident in the area of Special Education.

(2.1C, 2.1E)

(2.2) An established process by which member's decisions and actions are evaluated to make sure they

are in agreement with their job description was not clearly defined. Survey results showed a range of

11%-18% responded "neutral" when answering questions about the governing body.

(2.5, 2.6) Survey results showed 4%-11% of "neutral" responses, which may indicate stakeholders, are

not informed as well as possible.

PLANS TO IMPROVE

(2.2) School Board information is not easily accessible for all stakeholders. Therefore a plan to review

communication procedures should be periodically conducted. The committee also recommends a

review of policies to make sure processes are clearly defined, and methods to evaluate decisions and
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actions are present.

(2.5)To increase stakeholder awareness, the committee recommends a review of communication

processes. Possible improvements could be links on the school's webpage to school council meeting

minutes, BOE minutes, and the superintendent's weekly message. The committee also recommends

notifications to stakeholders be implemented through email as much as possible. (2.5A)

(2.6)A review of the evidence also indicated supervision and evaluation processes had changed multiple

times over the past three years; therefore, measures need to be taken to ensure supervision and

evaluation processes are consistently implemented. (2.6D, 2.6E) 
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Standard 3: Teaching and Assessing for Learning 

 

The school's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning. 

Overall Rating:  2.83 

 

 

 

Indicator Statement or Question Response Evidence Rating
3.1 The school's curriculum provides

equitable and challenging
learning experiences that ensure
all students have sufficient
opportunities to develop learning,
thinking, and life skills that lead to
success at the next level.

Curriculum and learning experiences in
each course/class provide all students
with challenging and equitable
opportunities to develop learning skills,
thinking skills, and life skills.  There is
some evidence to indicate curriculum
and learning experiences prepare
students for success at the next level.
Like courses/classes have equivalent
learning expectations. Some learning
activities are individualized for each
student in a way that supports
achievement of expectations.

•Survey results

•Course schedules

•Lesson plans

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
3.2 Curriculum, instruction, and

assessment are monitored and
adjusted systematically in
response to data from multiple
assessments of student learning
and an examination of
professional practice.

Using data from student assessments
and an examination of professional
practice, school personnel monitor and
adjust curriculum, instruction, and
assessment to ensure vertical and
horizontal alignment and alignment with
the school's goals for achievement and
instruction and statement of purpose.
There is a process in place to ensure
alignment each time curriculum,
instruction, and/or assessments are
reviewed or revised. The continuous
improvement process ensures that
vertical and horizontal alignment as well
as alignment with the school's purpose
are maintained and enhanced in
curriculum, instruction, and assessment.

•Standards-based report
cards

•Surveys results

•Curriculum guides

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
3.3 Teachers engage students in

their learning through
instructional strategies that
ensure achievement of learning
expectations.

Teachers plan and use instructional
strategies that require student
collaboration, self-reflection, and
development of critical thinking skills.
Teachers personalize instructional
strategies and interventions to address
individual learning needs of students
when necessary. Teachers use
instructional strategies that require
students to apply knowledge and skills,
integrate content and skills with other
disciplines, and use technologies as
instructional resources and learning
tools.

•Professional development
focused on these
strategies

•Findings from supervisor
walk-thrus and
observations

•Teacher evaluation
criteria

•Examples of teacher use
of technology as an
instructional resource

•See eboards artifacts

Level 3
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Indicator Statement or Question Response Evidence Rating
3.4 School leaders monitor and

support the improvement of
instructional practices of teachers
to ensure student success.

School leaders formally and consistently
monitor instructional practices through
supervision and evaluation procedures
to ensure that they 1) are aligned with
the school's values and beliefs about
teaching and learning, 2) are teaching
the approved curriculum, 3) are directly
engaged with all students in the
oversight of their learning, and 4) use
content-specific standards of
professional practice.

•Supervision and
evaluation procedures

•Recognition of teachers
with regard to these
practices

•Surveys results

•Peer or mentoring
opportunities and
interactions

•Curriculum maps

•Administrative classroom
observation protocols and
logs

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
3.5 Teachers participate in

collaborative learning
communities to improve
instruction and student learning.

All members of the school staff
participate in collaborative learning
communities that meet both informally
and formally. Collaboration often occurs
across grade levels and content areas.
Staff members have been trained to
implement a formal process that
promotes discussion about student
learning. Learning from, using, and
discussing the results of inquiry
practices such as action research, the
examination of student work, reflection,
study teams, and peer coaching occur
regularly among most school personnel.
School personnel indicate that
collaboration causes improvement
results in instructional practice and
student performance.

•Calendar/schedule of
learning community
meetings

•Examples of
improvements to content
and instructional practice
resulting from
collaboration

•Survey results

•Agendas and minutes of
collaborative learning
committees

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
3.6 Teachers implement the school's

instructional process in support of
student learning.

All teachers use an instructional process
that informs students of learning
expectations and standards of
performance. Exemplars are often
provided to guide and inform students.
The process includes multiple measures,
including formative assessments, to
inform the ongoing modification of
instruction and provide data for possible
curriculum revision. The process
provides students with specific and
timely feedback about their learning.

•Examples of learning
expectations and
standards of performance

•Samples of exemplars
used to guide and inform
student learning

•See eboards artifacts

Level 3
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Indicator Statement or Question Response Evidence Rating
3.7 Mentoring, coaching, and

induction programs support
instructional improvement
consistent with the school's
values and beliefs about teaching
and learning.

Some school personnel are engaged in
mentoring, coaching, and induction
programs that are consistent with the
school's values and beliefs about
teaching, learning, and the conditions
that support learning. These programs
set expectations for school personnel.

•Descriptions and
schedules of mentoring,
coaching, and induction
programs with references
to school beliefs and
values about teaching and
learning

• Survey results

•See eboards artifacts

Level 2

Indicator Statement or Question Response Evidence Rating
3.8 The school engages families in

meaningful ways in their
children's education and keeps
them informed of their children's
learning progress.

Programs that engage families in
meaningful ways in their children's
education are designed and
implemented. School personnel regularly
inform families of their children's learning
progress.

•List of varied activities
and communications
modes with families, e.g.,
info portal, online,
newsletters, parent
centers, academic nights,
open house, early release
days

•Volunteer program with
variety of options for
participation

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
3.9 The school has a formal structure

whereby each student is well
known by at least one adult
advocate in the school who
supports that student's
educational experience.

School personnel participate in a
structure that gives them long-term
interaction with individual students,
allowing them to build strong
relationships over time with the student.
All students may participate in the
structure. The structure allows the
school employee to gain insight into and
serve as an advocate for the student's
needs regarding learning skills, thinking
skills, and life skills.

•Master schedule with time
for formal adult advocate
structure

•Curriculum and activities
of formal adult advocate
structure

•Description of formal
adult advocate structures

•See eboards artifacts

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
SACS STANDARD 3 NARRATIVE

 

AREAS OF STRENGTH

 

(3.1) Colham Ferry Elementary School's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness

Indicator Statement or Question Response Evidence Rating
3.10 Grading and reporting are based

on clearly defined criteria that
represent the attainment of
content knowledge and skills and
are consistent across grade
levels and courses.

Teachers use common grading and
reporting policies, processes, and
procedures based on clearly defined
criteria that represent each student's
attainment of content knowledge and
skills. These policies, processes, and
procedures are implemented
consistently across grade levels and
courses. Stakeholders are aware of the
policies, processes, and procedures.
The policies, processes, and procedures
are regularly evaluated.

•Sample report cards for
each grade level and for
all courses

•Survey results

•Policies, processes, and
procedures on grading and
reporting

•Samples communications
to stakeholders about
grading and reporting

•Evaluation process for
grading and reporting
practices

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
3.11 All staff members participate in a

continuous program of
professional learning.

All staff members participate in a
continuous program of professional
learning that is aligned with the school's
purpose and direction. Professional
development is based on an assessment
of needs of the school. The program
builds capacity among all professional
and support staff. The program is
systematically evaluated for
effectiveness in improving instruction,
student learning, and the conditions that
support learning.

•Survey results

•Brief explanation of
alignment between
professional learning and
identified needs

•Crosswalk between
professional learning and
school purpose and
direction

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
3.12 The school provides and

coordinates learning support
services to meet the unique
learning needs of students.

School personnel use data to identify
unique learning needs of special
populations of students based on
proficiency and/or other learning needs
(such as second languages). School
personnel are familiar with research
related to unique characteristics of
learning (such as learning styles,
multiple intelligences, personality type
indicators) and provide or coordinate
related learning support services to
students within these special
populations.

•Data used to identify
unique learning needs of
students

•Survey results

•See eboards artifacts

Level 2
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and student learning.  CFES has implemented a curriculum based on challenging learning experiences that provide opportunities for all

students to develop learning, thinking, and life skills that align with the school's purpose (3.1 A, B, C, D, E).

(3.2) Data from multiple student assessments, such as MAP, pretests, and formative assessments, are used to monitor and adjust curriculum

and instruction (3.2 A, D).  Assessment data ensures vertical and horizontal alignment with the school's goals for achievement and instruction

and statement of purpose. 

(3.3) Teachers plan and use instructional strategies that facilitate student collaboration, self-reflection, and development of critical thinking

skills (3.3 A, B, C, D, E).  Parent survey data indicates a high level of satisfaction of instructional practices.  Survey data was reviewed by all

faculty and staff. 

(3.4) School leaders formally and consistently monitor instructional practices through supervision and evaluation procedures beyond

classroom observation to ensure alignment with the school's values and beliefs about teaching and learning (3.4 A, B, C, D).

(3.5) All members of the school staff participate in collaborative learning communities that meet both informally and formally (3.5 A, B, C, D,

E, F, G, H). 

(3.6) All teachers use an instructional process that informs students of learning expectations and performance levels.  Exemplars, rubrics,

and student learning maps are provided to guide and inform students (3.6 A, B, C, D, E). 

(3.8) Colham Ferry Elementary School offers programs that engage families in meaningful ways in their children's education.  From weekly

newsletters and Friday Folders to interactive classroom websites and conferences, families are offered multiple ways of staying informed (3.8

A, B, C, D).  

(3.9) School personnel participate in a structure that gives them long-term interaction with individual students, allowing them to build strong

relationships over time.  Colham Ferry Elementary School has a full-time counselor that meets monthly with each classroom (3.9 B).  She

also offers small group and individual meetings with students and parents as needed.  Students are allowed to participate in a mentoring

program that exists between CFES and Oconee County High School that supports student learning (3.9 C, D)  CFES has an enrichment

block at each grade level built into our daily instructional schedule (3.9 A). 

(3.10) Teachers at Colham Ferry Elementary School consistently use common grading and reporting polices, processes, and procedures

based on clearly defined criteria that represent each student's attainment of content knowledge and skills (3.10 A, C, D, E, G).   At Open

House, Curriculum Night, and conferences, teachers inform parents about grading and reporting procedures at each grade level (3.10 B, F,

H).  Results of the open-ended parent survey show that grading and progress monitoring with the use of standards-based reporting is an

area of dislike.   Standards-based report cards are used in grades 1-4. 

(3.11) All school personnel participate in a continuous program of professional learning that is aligned with our school's purpose and direction

(3.11 A, B, C, D, E, F, G).

 

ACTIONS TO SUSTAIN AREAS OF STRENGTH

 

In order to sustain growth in our areas of strength in teaching and assessing for learning, the committee recommends continued

implementation of the school's curriculum through instructional design and assessment practices which ensure teacher effectiveness and

student learning. 

 

 

AREAS IN NEED OF IMPROVEMENT

 

(3.7) The school does not provide sufficient mentoring, coaching, and induction programming for new faculty and staff. Colham Ferry

Elementary School recognizes a need for improvement in the areas of mentoring, coaching, and induction programs.  We have addressed

this need in the 2012-13 school year by assigning a mentor to each newly hired employee (3.7 G).  The CFES administration holds regular

meetings with new staff members to discuss the school's values, beliefs, teaching practices, and support of student learning (3.7 E).  The

new staff members have individual, grade level (3.7 F), and administrative support and CFES will continue this practice.
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(3.12) Colham Ferry Elementary School personnel are familiar with research related to unique characteristics of learning.  To become current

on research related to student learning styles, multiple intelligences, and personality type indicators, we would like professional development

to be offered to all faculty and staff at our school. 

 

PLANS TO IMPROVE:

 

(3.7, 3.12) CFES is beginning to implement more in depth training for new employees. The principal meets with new employees monthly to

address any questions and concerns that this group might have (3.7 E). New teachers are assigned a teacher mentor to work with during

their first year of employment (3.7 F). CFES is currently researching the possibility and funding of having a professional consultant work with

the faculty and staff through professional learning in the areas of current research related to unique characteristics of learning and critical

thinking strategies. (3.12 E).
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Standard 4: Resources and Support Systems

 

The school has resources and provides services that support its purpose and direction to ensure success for all students. 

Overall Rating:  3.0 

 

 

 

Indicator Statement or Question Response Evidence Rating
4.1 Qualified professional and

support staff are sufficient in
number to fulfill their roles and
responsibilities necessary to
support the school's purpose,
direction, and the educational
program.

Policies, processes, and procedures
ensure that school leaders have access
to, hire, place, and retain qualified
professional and support staff. School
leaders systematically determine the
number of personnel necessary to fill all
the roles and responsibilities necessary
to support the school purpose,
educational programs, and continuous
improvement. Sustained fiscal resources
are available to fund positions critical to
achieve the purpose and direction of the
school.

•Survey results

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
4.2 Instructional time, material

resources, and fiscal resources
are sufficient to support the
purpose and direction of the
school.

Instructional time, material resources,
and fiscal resources are focused on
supporting the purpose and direction of
the school. Instructional time is protected
in policy and practice. School leaders
work to secure material and fiscal
resources to meet the needs of all
students. School leaders demonstrate
that instructional time, material
resources, and fiscal resources are
allocated so that all students have
equitable opportunities to attain
challenging learning expectations.
Efforts toward the continuous
improvement of instruction and
operations include achieving the school's
purpose and direction.

•Survey results

•School calendar

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
4.3 The school maintains facilities,

services, and equipment to
provide a safe, clean, and healthy
environment for all students and
staff.

School leaders have adopted or created
clear expectations for maintaining safety,
cleanliness, and a healthy environment
and have shared these definitions and
expectations with stakeholders. School
personnel and students are accountable
for maintaining these expectations.
Measures are in place that allow for
continuous tracking of these conditions.
Improvement plans are developed and
implemented by appropriate personnel
as necessary to improve these
conditions. Results of improvement
efforts are evaluated.

•Survey results

•Records of depreciation
of equipment

•Documentation of
emergency procedures
such as fire drills,
evacuation and other
emergency procedures.

•Safety committee
responsibilities, meeting
schedules, and minutes

•See eboards artifacts

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 

Indicator Statement or Question Response Evidence Rating
4.4 Students and school personnel

use a range of media and
information resources to support
the school's educational
programs.

Students and school personnel have
access to media and information
resources necessary to achieve the
educational programs of the school.
Qualified personnel are available to
assist students and school personnel in
learning about the tools and locations for
finding and retrieving information.

•Data on media and
information resources
available to students and
staff

•Survey results

•Budget related to media
and information resource
acquisition

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
4.5 The technology infrastructure

supports the school's teaching,
learning, and operational needs.

The technology infrastructure meets the
teaching, learning, and operational
needs of all stakeholders. School
personnel develop and administer needs
assessments and use the resulting data
to develop and implement a technology
plan to improve technology services and
infrastructure.

•Policies relative to
technology use

•Survey results

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
4.6 The school provides support

services to meet the physical,
social, and emotional needs of
the student population being
served.

School personnel implement a process
to determine the physical, social, and
emotional needs of each student in the
school. School personnel provide or
coordinate programs to meet the needs
of students as necessary. Measures of
program effectiveness are in place, and
school personnel use the data from
these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•Schedule of family
services, e.g., parent
classes, survival skills

•Social classes and
services, e.g., bullying,
character education

•Survey results

•Student assessment
system for identifying
student needs

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
4.7 The school provides services that

support the counseling,
assessment, referral, educational,
and career planning needs of all
students.

School personnel implement a process
to determine the counseling,
assessment, referral, educational, and
career planning needs of all students.
School personnel provide or coordinate
programs necessary to meet the needs
of students whenever possible.
Measures of program effectiveness are
in place, and school personnel use the
data from these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•Description of referral
process

•Survey results

•See eboards artifacts

Level 3
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SACS STANDARD 4 NARRATIVE

Colham Ferry Elementary School aspires to provide resources and services to support the purpose and direction of the school by providing

programming that takes into account the needs of all students and stakeholders within the school's community. This goal is accomplished by

prioritizing access to technology, specialized instruction, media, counseling, gifted education, and special areas classes. The diverse needs

of students are also met through after school programs, a wellness initiative, and access to needed physical resources. Eliciting outside

support from the community further enhances students' experiences in the social, emotional, and physical realms. Collaborative planning is

ongoing among faculty, staff, and community stakeholders to support the purpose and direction of the school. A committee was formed to

assess the strengths and weaknesses of the resources and services being provided to the students and school community. This committee

consisted of teachers, paraprofessionals, and two parent representatives. Both strengths and weaknesses were identified after reviewing

parent and teacher surveys, as well conducting multiple self-ratings of the performance levels within the standards. AREAS OF STRENGTH:

(4.1) It was determined through surveys and collected data that Oconee County Schools provide clear policies and procedures for ensuring

school leaders the ability to hire, place, and retain qualified personnel and support staff. The faculty and staff at our school has remained

constant even through economic challenges (4.1 E, 4.1 G). Our staff and faculty remains sufficiently staffed, and there has been little change

in the programs being offered to students. School leaders continue to maintain adequate class sizes to support the teaching and learning

necessary to fulfill our school's purpose (4.1 A, 4.1 B, 4.1 C). (4.2) The presence of sufficient instructional time, material resources, and fiscal

resources were noted strengths according to the open-ended surveys; including positive feedback about the size of the school and the

individual attention directed toward student learning. After reviewing data it was determined that Colham Ferry provides multiple opportunities

for students to receive special support through the programming offered each year. Instructional time and various resources are maximized

through Colham Ferry's special education program using a blended delivery model of collaboration and pull-out (4.2 C, 4.2 F). Other

supportive programs including ESOL, Title, EIP and the gifted program also maximize instructional time and resources to meet the diverse

learning needs of CFES students (4.2 B, 4.2 E). (4.6) Colham Ferry places great emphasis on considering the whole child when approaching

services to be provided. Student services are developed to meet the physical, social, and emotional needs of our students. Physical needs

are met by supplying nutritional programs to economically disadvantaged students (Free and Reduced Lunch Program), as well as an after

school walking program (Mustang Trotters) to enhance student wellness (4.6 C, 4.6 E). Students feel a sense of belonging through programs

such as Motivated Mustangs, Mustang Chorale, and our whole child approach to behavior management, Positive Discipline (4.6 F, 4.6 G, 4.6

I). The encouragement of parental involvement was another area of strength cited, with the annual Thanksgiving Feast, parent breakfasts,

and our highly active volunteer program receiving priority among our faculty and staff (4.6 H, 4.6 J).

ACTIONS TO SUSTAIN AREAS OF STRENGTH:

School leaders will continue to follow the local and state standards from the Georgia Department of Education to maintain adequate faculty,

staff, and class sizes (4.1 B, 4.1 C, 4.1 E, 4.1 G).

A variety of professional, instructional, emotional, social, and physical resources are available to students, faculty, and families. We are able

to target areas of strengths and weaknesses and offer assistance as needed. Instructional time will continue to be protected by making

scheduling a priority. The support team will remain in place offering specialized programs for our students (4.2 A, 4.2 B, 4.2C, 4.2 E, 4.2 F).

Surveys validate that our whole child approach to education continues to foster each unique child while creating community within the school.

We will maintain our Motivated Mustang initiative and challenge each child to be a lifelong learner (4.6 F).

AREAS IN NEED OF IMPROVEMENT: (4.5) Standard 4.5 was the area rated lowest during the committee meeting discussions. It was

agreed upon that the school's technology infrastructure is not "modern or fully functional" as described under the performance level. Based

on surveys and the system's current technology plan, Colham Ferry found insufficient resources to support the teaching, learning, and

operational needs of our students (4.5 A, 4.5 E). The need for a consistent, systematic approach to developing and maintaining a technology

plan was also cited as lacking.

PLANS TO IMPROVE:

We would like to increase the number of laptop carts from four to five, which would help in reaching the long-term goal of providing a cart for

each grade level (4.5 G). This increase would provide greater accessibility to technology for both students and teachers.
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Collaboration among the Media Committee will guide our school in the development of a school wide technology plan. The weakness will be

addressed by examining data and making necessary adjustments to the plan as needed (4.5 D). 
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Standard 5: Using Results for Continuous Improvement

 

The school implements a comprehensive assessment system that generates a range of data about student learning and school effectiveness

and uses the results to guide continuous improvement. 

Overall Rating:  2.8 

 

 

 

Indicator Statement or Question Response Evidence Rating
5.1 The school establishes and

maintains a clearly defined and
comprehensive student
assessment system.

School personnel maintain and use an
assessment system that produces data
from multiple assessment measures,
including locally developed and
standardized assessments about
student learning and school
performance. The system ensures
consistent measurement across
classrooms and courses. Most
assessments, especially those related to
student learning, are proven reliable and
bias free. The system is regularly
evaluated for reliability and effectiveness
in improving instruction, student
learning, and the conditions that support
learning.

•Survey results

•Documentation or
description of evaluation
tools/protocols

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
5.2 Professional and support staff

continuously collect, analyze, and
apply learning from a range of
data sources, including
comparison and trend data about
student learning, instruction,
program evaluation, and
organizational conditions.

Systematic processes and procedures
for collecting, analyzing, and applying
learning from multiple data sources are
used consistently by professional and
support staff. Data sources include
comparison and trend data that provide
a complete picture of student learning,
instruction, the effectiveness of
programs, and the conditions that
support learning. School personnel use
data to design, implement, and evaluate
continuous improvement plans to
improve student learning, instruction, the
effectiveness of programs, and
organizational conditions.

•Examples of use of data
to design, implement, and
evaluate continuous
improvement plans and
apply learning

•Survey results

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
5.3 Professional and support staff are

trained in the evaluation,
interpretation, and use of data.

Most professional and support staff
members are assessed and trained in a
professional development program
related to the evaluation, interpretation,
and use of data.

•Professional learning
schedule specific to the
use of data

•Survey results

•Documentation of
attendance and training
related to data use

•See eboards artifacts

Level 2
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
SACS STANDARD 5 NARRATIVE

AREAS OF STRENGTH

(5.1)  Colham Ferry Elementary School (CFES) personnel use a comprehensive assessment system that produces data from multiple

assessment measures concerning student learning and school performance.  Professional educators and support staff provide systematic

processes and procedures for collecting, analyzing, and applying learning from multiple data sources (5.1 A, B).

 

(5.2)  Colham Ferry Elementary School provides systematic processes and procedures for collecting, analyzing, and applying learning from

multiple data sources.  These processes and procedures are used consistently by professional and support staff.  Data sources include

comparison and trend data that provide a complete picture of student learning, instruction, the effectiveness of programs, and the conditions

that support learning.  School personnel use data to design, implement, and evaluate continuous improvement plans to improve student

learning, instruction, and program effectiveness (5.2 A, B). 

 

(5.4)  Policies and procedures describe a process for analyzing data that determine verifiable improvement in student learning, including

readiness for success at the next level. Based on CFES parent survey results, the majority of parents agreed that school personnel use data

to design, implement, and evaluate for continuous improvement in student learning, instruction, program effectiveness, and organizational

conditions. Leaders monitor comprehensive information about student learning that support students and school personnel prepare students

for success throughout their school career (5.4 A, B).

 

(5.5)  Parent surveys indicated that communication continues to be essential.  Consistent parent emails from leadership and MAP parent

reports are two key tools used to strengthen communication at CFES.   Leaders monitor comprehensive information about student learning,

conditions that support student learning, and the achievement of school improvement goals.  Leaders regularly communicate results using

Indicator Statement or Question Response Evidence Rating
5.4 The school engages in a

continuous process to determine
verifiable improvement in student
learning, including readiness for
and success at the next level.

Policies and procedures describe a
process for analyzing data that
determine verifiable improvement in
student learning, including readiness for
and success at the next level. Results
indicate improvement, and school
personnel consistently use these results
to design, implement, and evaluate the
results of continuous improvement
action plans related to student learning,
including readiness for and success at
the next level.

•Examples of use of
results to evaluate
continuous improvement
action plans

•Student surveys

•See eboards artifacts

Level 3

Indicator Statement or Question Response Evidence Rating
5.5 Leadership monitors and

communicates comprehensive
information about student
learning, conditions that support
student learning, and the
achievement of school
improvement goals to
stakeholders.

Leaders monitor comprehensive
information about student learning,
conditions that support student learning,
and the achievement of school
improvement goals.  Leaders regularly
communicate results using multiple
delivery methods to all stakeholder
groups.

•School quality control
procedures for monitoring
information about student
learning, conditions that
support learning, and the
achievement of school
improvement goals

•Survey results

•See eboards artifacts

Level 3
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multiple delivery methods to all stakeholder groups (5.5 A).

 

 

ACTIONS TO SUSTAIN AREAS OF STRENGTH

 

In order to sustain growth in our areas of strength in assessment, the committee recommends continued implementation of school-wide data

committees by continuing to use existing diagnostic, summative, and formative data to drive instruction and interventions.

 

 

AREAS IN NEED OF IMPROVEMENT

 

(5.3)  Increased focus on training for staff members involved in data collection has been established as an area in need of improvement.

Most professional and support staff members are trained in professional development programs related to evaluation, interpretation, and use

of data.  All stakeholders concluded that an increase in professional staff development training for administering assessments is necessary to

enhance consistency.  The CFES Data Committee has been formed in conjunction with the CFES Professional Learning Committee to

analyze school-wide data and to look for trends in strengths and weaknesses.  Additionally, the function of these committees is to determine

types of training needed for all staff to support student achievement based on compiled data (5.3 A, B, C). 

 

 

 

PLANS TO IMPROVE:

 

(5.3) The CFES Data Committee has been formed in conjunction with the CFES Professional Learning Committee to analyze school-wide

data and to look for trends in strengths and weaknesses.  Additionally, the function of these committees is to determine types of training

needed for all staff to support student achievement based on compiled data (5.3 A, B, C). 
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Standard 1: Purpose and Direction

Standard 2: Governance and Leadership

Standard 3: Teaching and Assessing for 
Learning 

Standard 4: Resources and Support 
Systems

Standard 5: Using Results for Continuous 
Improvement

3

3

2.83

3

2.8
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AdvancED Assurances

Assurance Certified Comment/Attachment

The institution has read, understands, and complies with the AdvancED

Policies and Procedures.
Yes

The institution monitors all financial transactions through a recognized,

regularly audited accounting system.
Yes

The institution engages in a continuous improvement process and

implements an improvement plan. Attach the improvement plan if the plan

is not located in AdvancED's Adaptive System of School Improvement

Support Tools (ASSIST).

Yes

CFES SIP Final.docx

The institution implements a written security and crisis management plan

which includes emergency evacuation procedures and appropriate

training for stakeholders. Attach the security and crisis management plan.

(optional)

Yes

The institution has reported all substantive changes in the institution that

affect the scope and/or have an impact on the institution's ability to meet

the AdvancED standards and policies. Such changes include, but are not

limited to:

Restructuring (merging, opening, or closing) of the institution or

institution(s) within its jurisdiction

•

Mission and purpose of the institution•
Governance structure of the institution, including changing to a charter

school/school system, being the subject of a state takeover, or a change

in ownership

•

Grade levels served by the institution•
Staffing, including administrative and other non-teaching professionals

personnel

•

Available facilities, including upkeep and maintenance•
Level of funding•
School day or school year•
Establishment of an additional location geographically apart from the

main campus

•

Student population that causes program or staffing modification(s)•
Available programs, including fine arts, practical arts and student

activities

•

Yes
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Student Performance Diagnostic 
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Introduction
 
The Student Performance Diagnostic provides an institution with a process to report summative student assessments. This diagnostic is

significant to the accreditation and continuous improvement process as it serves as a resource for schools to view content area assessment

results required by the state, district, or other entities, determine the quality and reliability of the given assessments, and show the alignment

of the assessments to the school's curriculum. The performance level computed at the completion of the diagnostic is used by the external

review team as a comprehensive report to understand fully the institution's assessment program; the diagnostic should be used in the same

manner by the institution as it engages in improvement planning.
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Assessment Scores

 

 

 

 

 

 

 

 

Label Question Value
1. Quality Score Enter the average assessment quality score from the Student

Performance Worksheet (this average is based on the score for each
assessment based on the rubric below).

4.0

Label Question Value
2. Alignment Score Enter the average assessment alignment score from the Student

Performance Worksheet (this average is based on the score for each
assessment based on the rubric below).

4.0

Label Question Value
3. Disaggregation/Analysis
Score

Enter the average disaggregation/analysis score from the Student
Performance Worksheet (this average is based on the score for each
assessment based on the rubric below ).

4.0

Label Question Value
4. Student Results Status
Score

Enter the average student results status score from the Student
Performance Worksheet.

18.0

Label Question Value
5. Improvement Score Enter the average improvement score from the Student Performance

Worksheet.
0.0

Label Question Value
6. Overall Student Performance
Score

Enter the average overall student performance score from the
Student Performance Worksheet.

30.0
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Areas of Notable Achievement

 

 

 
Which area(s) are above the expected levels of performance? 
 
Criterion Referenced Competency Data indicated an above expected level of performance in the area of math with approximately 50 percent

of CFES students achieving at the level 3 (exceeds) category.  CRCT math scores improved from 34 percent of students scoring at level 3

(exceeds) in 2008 to 50 percent scoring at level 3 in 2012.  
 
 
Describe the area(s) that show a positive trend in performance. 
 
CRCT data indicates a positive trend in the area of math.   CRCT Math data from 2008 through 2012 shows a steady increase in the

percentage of students who score at level 2 and 3 on the math portion of the CRCT.  CRCT data indicates 81 percent of students at level 2

and level 3 in 2008 and 87 percent of 3rd-5th grade students scoring at level 2 and level 3 in 2012.

ITBS Growth

ITBS data from 2011-2012 also indicate a positive trend in student performance.

-Increased in reading total section from 2011 to 2012- 73rd percentile to 76th percentile.

-Increased in the language total section from 2011 to 2012- 67th percentile to 72nd percentile

-Increased in the math total section from 2011 to 2012 -77th percentile to 80th percentile

-Increased in the core total section from 2011 to 2012- 74th percentile to 77th percentile  
 
 
Which area(s) indicate the overall highest performance?  
 
Colham Ferry Elementary School has increased the number of 3rd through 5th grade students exceeding on the Georgia Criterion

Referenced Competency Test from 2009-2012 in science.  The CRCT data shows an increase from 42 percent in 2008 to 56 percent in 2012

in students scoring at the exceeds level in science. 

The concepts and application sub score on the ITBS has increased to the 86th percentile for 3rd graders in 2012 from the 80th percentile in

2011. 
 
 
Which subgroup(s) show a trend toward increasing performance?   
 
Analysis of CRCT 2008-2012 data highlights a trend toward increasing performance with the economically disadvantaged subgroup.  CRCT

data shows an increase in economically disadvantaged student performance from 2008-2012 in the areas of reading and math.    
 
 
Between which subgroups is the achievement gap closing? 
 
The subgroup of economically disadvantaged students has made progress in closing the achievement gap with the non-economically

disadvantaged students in the areas of reading and math.  
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Which of the above reported findings are consistent with findings from other data sources?  
 
All of these findings are consistent with data reviewed annually. Data sources reviewed include MAP, ITBS, and common summative

assessments. 
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Areas in Need of Improvement

 

 

 
Which area(s) are below the expected levels of performance? 
 
Fifteen percent of CFES students scored at level 1 (Does Not Meet) performance category on the 2012 CRCT in social studies.  This is the

highest percentage of students scoring at level 1 on any of the CRCT content areas.

Fifth Grade Writing Assessment scores are below the expected level of performance.  For the past three years, approximately 20 percent of

CFES fifth grade students did not meet state standards and only 10 percent achieved at the exceeds level.

CFES SMART goals have been developed to address student performance in the area of writing. 
 
 
Describe the area(s) that show a negative trend in performance.  
 
CRCT data indicates relative low performance and a negative trend in the area of social studies. CRCT trend line analysis shows an increase

from 2008-2012 in the percentage of students who scored at the level 1 (Does Not Meet) category. 
 
 
Which area(s) indicate the overall lowest performance? 
 
Georgia Fifth Grade Writing Assessments results, 2009-2012, indicate that 20 percent of CFES fifth grade students did not meet the state

standard.   This is the highest percentage of CFES students who have not met a standardized test assessment of performance. 
 
 
Which subgroup(s) show a trend toward decreasing performance?   
 
CRCT data shows a trend toward decreasing performance in math and reading in the students with disabilities subgroup between 2008-2012

while students without disabilities has remained above 95 percent meeting and exceeding score.     
 
 
Between which subgroups is the achievement gap becoming greater? 
 
The gap between the students without disabilities subgroup and the students with disabilities subgroup has increased in the areas of reading

and math.

Results from the 2012 administration of the Iowa Test of Basic Skills to CFES third grade students indicates an achievement gap between

male and female students in all content areas.  Data indicates that the core total percentile rank for female students was above the 80th

percentile in reading, language arts, and mathematics, while the core total percentile rank for male students in those content areas was at or

below the 65th percentile.  
 
 
Which of the above reported findings are consistent with findings from other data sources?  
 
All of these findings are consistent with data reviewed annually. Data sources reviewed include MAP, ITBS, and common summative
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assessments. 
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Stakeholder Feedback Diagnostic 
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Introduction
 
The Stakeholder Feedback Diagnostic is designed to analyze the institution's survey results in terms of areas of achievement and areas that

need improvement. Further, the diagnostic is essential to the accreditation and continuous improvement processes in that it provides the

institution with a comprehensive view of the aggregate scores of the surveys administered, and the actual total of respondents for each

survey type to derive a single score for this diagnostic. The performance level score computed at the completion of the diagnostic is used to

broaden and enhance the external review team's understanding of the stakeholder's perceptions of the institution; the diagnostic should be

used in the same manner by the institution as it engages in improvement planning.
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Criteria for Assessing Stakeholder Feedback

 

 

 

Statement or Question Response Evidence Rating
Select the rubric level obtained from the
Stakeholder Feedback Worksheet.

Level 4: Minimum response rate
was met. Two or more of the
stakeholder surveys had average
item values of 4.30 or higher (on
a 5.0 scale). All surveys had an
average item value of 3.20 or
above (on a 5.0 scale).

•Evidence of survey responses Level 4
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Areas of Notable Achievement

 

 

 
Which area(s) indicate the overall highest level of satisfaction or approval? 
 
Analysis of the 2012 SACS parent survey data indicate  the highest level of approval responses were linked to quality of staff items. Ninety

four percent of survey respondents expressed agreement with the statement that school staff members are highly qualified.  Fifty two percent

indicated strong approval of the statement that CFES has high expectations for students in all classes. Fifty two percent of the respondents

also indicated strong agreement that the school provides a safe learning environment.  
 
 
Which area(s) show a trend toward increasing stakeholder satisfaction or approval? 
 
Survey results indicate a high level of satisfaction in all areas. All indicators, with the exception of one, were rated above a seventy percent

level of agreement. The one area ranked less than a seventy percent level of agreement focused on respondent knowledge of the

purpose/mission development process. A purpose/mission process has been developed to address this item.   
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources?  
 
Responses from the open ended comment portion of the parent survey instrument provide additional evidence that respondents are satisfied

that the school provides a safe learning environment.  Analysis of open ended comments also revealed a high degree of satisfaction with

school culture and community. 
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Areas in Need of Improvement 

 

 

 
Which area(s) indicate the overall lowest level of satisfaction or approval? 
 
The parent survey area with the lowest satisfaction ratings for standard indicators was Standard 3: Teaching and Assessing for Learning.

11.76 percent of the respondents disagreed with the statement that the teacher was meeting their child's learning needs by individualizing

instruction and thirteen percent of the respondents disagreed with the statement that their child's teacher keeps them regularly informed of

how their child is being graded. 
 
 
Which area(s) show a trend toward decreasing stakeholder satisfaction or approval? 
 
11.76 percent of parent survey respondents do not feel that the school is individualizing instruction for their children. Open ended comments

touched on this topic by voicing a desire for additional programs and for targeted support. 
 
 
What are the implications for these stakeholder perceptions? 
 
It is necessary for CFES to examine our practice of individualizing instruction or differentiation in order to determine specific issues and to

effectively address student needs.  CFES staff analysis of achievement score data, in the past, has noted a pattern of high ability students

scoring at lower than expected levels in the area of writing. Several of the parent comments proposed programs/activities which would

appeal to high ability students. Comments also indicated that some respondents felt that academic support programs were not effectively

helping their children master grade level objectives.    
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources? 
 
This is the first year we have used the Advanced Ed survey as a way to gather parent feedback.  We intend to use this survey for the future

to request parent feedback. The survey data is consistent with previous system-wide surveys from the board of education, Title I school

surveys, and our system technology survey. 
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